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This research unit designed for students in ENC 1102 will provide an academic experience that will 

combine several pedagogical objectives: 

1) To foster the students’ fluency in responding to research assignments, incorporating 

assessment, evaluation and use of purposeful data bases and other online resources to collect 

the most current and relevant information; to enhance Information Literacy. 

2) To encourage the students’ collaborative skills by creating Communities of Interest within the 

class, with each group given a particular topic area to investigate. 

3) To bring a heightened level of awareness to students’ knowledge of climate change issues – 

Earth Literacy -- particularly regarding new directions available to help ameliorate the situation. 

Initial Class Reading Assignment: 

Roberts, David. “Why Climate Change Doesn’t Spark Moral Outrage, and How It Could” 

http://grist.org/article/why-climate-change-doesnt-spark-moral-outrage-and-how-it-could/ 

[Background:  The realities of climate change are familiar to most college students. Even the most 

uninformed have some notion that this is an important issue for the present generation. Roberts’s 

article pushes this further by asking why we remain so passive given the overwhelmingly convincing 

data. By beginning  the class conversation with this question, we can bring the students to address this 

“known” issue from a more positive perspective. Almost everyone knows the problem; not everyone 

knows about the existence of readily available and workable choices and solutions.] 

In an average ENC 1102 class at MDC, where there are approximately 30 students enrolled, we would 

create six work/discussion groups to research and address climate change problems and solution 

strategies: 

1) Sustainable Urban Environments and Building Solutions (i.e., green buildings) 

2) Agricultural Options vis-à-vis Droughts and Floods, Local Food Sources, etc. 

3) Transportation Solutions   (i.e., electric cars, etc.) 

4) Rainforest and Deforestation Issues 

5) Sustainable Energy/Electrical Efficiency (i.e., wind and solar power) 

6) Local Environment: The Everglades and the Coastal Shoreline 

 

http://grist.org/article/why-climate-change-doesnt-spark-moral-outrage-and-how-it-could/


In this academic model, once the groups have been formed -- students could self-select, based on 

interests – the research phase of the project would begin. Students would have a week to 10 days for 

designing a Working Bibliography of sources on their topic, as well as individual reading and note-taking. 

After this, the groups would meet to collaborate and share sources and information according to each 

one’s “Community of Interest,” formulating some initial conclusions on their climate change solution 

area. 

The groups would proceed to meet on their own outside of class to articulate their conclusions, and to 

prepare for the group presentations to the whole class. 

With six groups, the presentation portion would take approximately 3-5 days of class time, including 

PowerPoints, individual presentations and a class question-and-answer period to process the 

information. 

Finally, each student would be responsible for an individual essay of 4-5 typed pages reflecting the 

research conducted, the group input, and the student’s own assessment and conclusions on the topic. 

 

By using the ENC 1102 competency/learning outcome of Information Literacy to enhance the students’ 

awareness of climate change problems and prospective solutions, this model could simultaneously 

empower students by fostering a revitalized sense of Earth Literacy within a collaborative learning 

environment. Further, with access to hands-on, current research, students could transition from 

acquiring academic information to making viable personal choices and taking action. 

 

 

 

 


